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This report details a qualitative evaluation 

of the Strive Programme.  

The evaluation was commissioned by 

Include Youth and was conducted by the report 

authors (Independent Evaluators).  

The report will provide: an overview of the 

Strive Programme, as documented in the 

programme literatre (rather than the focus group 

findings); insight into the evaluation brief and 

aims; an overview of the methodology employed; 

detailed insight into the key findings; and finally, 

an overview of the conclusions and 

recommendations.

INTRODUCTION
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2.1 What is Strive? : Aims and objectives

Strive is a Peace4Youth programme supported by 

the Special EU Programmes Body with matched 

funding from the Irish Government’s Department 

of Children and Youth Affairs and the Northern 

Ireland Executive.  

Strive is described as an intensive youth-led 

youth work programme for young people aged 

between 14 to 24 years. It is a cross-community 

and cross-border programme that engages young 

people in a transformative process, focusing on 

three core strands: good relations, citizenship and 

personal development.  

Strive aims to improve the following outcomes for 

young people:

• Enhanced self-confidence, self-esteem and  

 resilience;

• Improved understanding of difference and  

 diversity;

• Better ability to form positive and

  effective relationships with others of

  different backgrounds;

• Greater participation in family, community  

 and society;

• Clear goals and a progression route to   

 transition from the programme.

2.2 Delivery model

Who delivers Strive? 

Strive delivery is led by Include Youth who work 

in partnership with a range of other organisations 

across seven different sites from Northern Ireland 

and Co. Donegal (see Table 1). 

Who is Strive aimed at? 

In practice, Strive targets young people (14 to 24 

years) who experience a range of disadvantages 

and marginalisation, for example, those who: have 

challenging social and emotional needs; are at 

risk of becoming involved in violent paramilitary 

activity; are involved (or are on the edge of becom-

ing involved) with the care systems; are involved 

(or are on the edge of becoming involved)  in the 

youth justice systems; are in need of education, 

training or employment; and those who are at risk 

of becoming early school leavers.

How is Strive youth-led?

Strive prides itself on its youth-led nature. The 

programme is led by the needs and circumstances 

of the participating young people.  The youth-led 

nature is further enhanced by   the involvement of 

‘Experts by Experience’ (EBE).  EBE young people 

are identified through past participation in 

programmes across the various organisations. 

These young people use their own expertise 

achieved through similar experiences in order to 

lead on design and delivery (in partnership with 

skilled and experienced youth workers) of Strive 

across the programme sites.

How are participants recruited?

 Identification of potential participants and 

engagement thereof is often achieved via 

detached street work, supported by the 

engagement of local youth and community groups, 

Education other than at school (EOTAS) settings, 

and school s/ special needs schools.

  STRIVE  AIMS ,  CONTEXT & 
DELIVERY 

2.0
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Organisation Locations

Include Youth Belfast, Lifford, Castlefinn, Killea, Milford, Raphoe, St Johnston

Youth Initiatives Derry/Londonderry, Downpatrick, East and West Belfast, Poleglass

Newstart Education 
Centre

Lower Falls, West Belfast, Inner East Belfast

Northern Ireland 
Alternatives

Ballysillan, Ardoyne, North Belfast, Newtownabbey, Carrickfergus

Lifford Clonleigh 
Resource Centre

Co. Donegal

Table 1: Partnering organisations

 Additionally, EBEs using their knowledge of the 

area (e.g., known areas where young people 

congregate) and the needs and challenges 

existing amongst young people in that area, work 

alongside Strive staff in each of the locations to 

devise recruitment plans aimed at targeting those 

most in need of intervention. 

How is the programme designed? 

Throughout the programme, and in line with the 

youth-led nature of the work highlighted above, 

the young people involved engage in a ‘co-design’ 

process with support from their EBE volunteers 

and youth workers, to develop personalised plans 

aimed at targeting the 3 programme outcomes 

(good relations, citizenship and personal devel-

opment).  This encourages a sense of ownership, 

and facilitates meaningful change for themselves, 

their community and wider society.

How long does the programme last?  

Young people spend between 6 and 12 months 

on Strive.  However, it is noted that many 

participants choose to stay involved with the 

project and partner organisations beyond this 

allocated time. Contact time is at least 12 hours 

per week. During the Covid-19 pandemic, 

engagement was reduced to 6 hours per week 

over a 6 month period. In some cases during the 

pandemic, programmes were paused in cases 

where the needs of the young people were not 

being met using only online space.
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What do the participants do?

Once recruited, young people work through a four 

week induction period where they get to know 

their youth workers, take part in assessment 

activities and build an action plan for the 

programme. When the main programme 

commences, activities take place over 3 to 4 days 

per week within each project site and through 

outreach activity. 

A selection of modules are available for young 

people to choose from as well as developing their 

own through the co-design process. Sessions are 

led by youth workers with support from EBE 

volunteers where possible and external speakers 

and facilitators. 

Main programme areas include personal 

development (resilience, life skills, big issues and 

mentoring), citizenship (community mapping, 

restorative justice, rights and participation), and 

good relations (exploring sectarianism, exploring 

diversity and racism, engaging with others, and 

creative culture). 

Day to day activities for EBE young people involve 

assisting with the relationship building  aspect 

of the programme, developing relationships with 

young people through team building and personal 

development sessions. 

EBE young people act as volunteers during ses-

sions and assist with the delivery of sessions. EBEs 

are often involved in the design of sessions and 

also encourage young people to be participative 

during sessions. 

EBEs often are involved at a strategic level 

attending youth work meetings, wider staff 

meetings and will also be involved in other 

elements of the organisation. 

Cross-community and cross-border activities are 

built into the programme to include visiting all of 

the other Strive sites, hosting the other groups 

including a tour of the local area, and programme 

wide activities where all participants have the 

opportunity to come together for active, creative 

and experiential learning activities, celebrating 

their successes and sharing learning from each 

site.

Throughout the programme, young people engage 

in one-to-one mentoring with an assigned key 

worker to explore their strengths and aspirations 

and to begin to plot their exit from the programme 

through the creation of their transition plan three 

months before completion. This focuses on future 

goals and needs, such as, education, training, 

employment, volunteering, and specialist support. 

The young people can avail of the offer of 

receiving transitional support for up to 3 months 

from leaving the programme. Additionally, Strive 

encourages an open door policy for ad-hoc 

support as required. Some young people may opt 

for the EBE pathway, having come through similar 

situations to other potential programme 

participants, they use this experience to support 

youth works and lead on design and delivery 

across the programme sites. 

This pathway is open to all young people. 
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Governance

For the Strive programme, a partnership steering 

group is responsible for setting the strategic 

direction, identifying and problem solving on any 

policy and practice obstacles the programme may 

face, and inputting into future planning for the 

project.

 

The steering group is chaired by the Director of 

Include Youth and includes a senior member of 

management to sit on the group to represent their 

organisation and provide insight for members as 

to the impact that the programme is having on 

their organisation, staff and the young people that 

they support.In addition EBE young people over 

the course of Strive have produced 28 youth led 

recruitment plans and 28 youth led development 

plans. 

EBE young people have engaged with members of 

the Strive Partnership Group and have also

 participated in research through Queen’s 

University, Belfast (QUB). 

Incentive

 The programme was incentivised for young 

people (who were eligible) and it offered support 

to those who maybe would have found attendance 

difficult e.g. by providing childcare or transport. 

The Department for the economy provide an 

incentive of up to £30 a week for participants 

engaging on Peace IV programmes. 

These participants had to be resident in 

Northern Ireland, not in receipt of the Education 

Maintenance allowance (EMA) and not at school. 

A very small number of Strive participants were 

able to take up incentives, however, during the 

summer months, eligibility increased and uptake 

was higher.
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3.0  EVALUATION OUTLINE & 
PROJECT BRIEF 

Strive is one component of the Peace4Youth 

programme.  The EU PEACE IV funded 

Peace4Youth Programme, managed by the Special 

EU Programmes Body (SEUPB), uses a youth work 

approach to address some of the most 

entrenched insecurities, inequalities and 

instability in Northern Ireland and the Border 

Counties of Ireland.  It targets 7600 young people 

aged 14-24 over a 4 year period (2017-2021) 

who are disadvantaged, excluded or marginalised, 

have deep social and emotional needs and are at 

risk of becoming involved in antisocial behaviour, 

violence or dissident activity. 

The three outcome areas of Peace4Youth are 

good relations, personal development and 

citizenship. The overall Peace4Youth programme 

aims to enhance the capacity of children and 

young people to form positive and effective

 relationships with others of a different back-

ground and make a positive contribution to build-

ing a cohesive society. Queen’s University Belfast 

have been undertaking an evaluation of the overall 

Peace4Youth programme.  

However, this particular evaluation was targeted 

specifically at Strive.

3.1 Evaluation aims

Using qualitative methods, this research aimed 

to provide a bespoke and tailored evaluation of 

the Strive programme. In particular, the following 

aspects of the programme were noted as areas of 

interest to the project management team:

• Strive as a youth led programme

• Our collaborative partnership 

• The needs of our participants

• Mental health – needs and responses   

 including a focus on the impact of    

 social media and the online world

• The project interventions and activities and  

 associated outcomes

• Organic youth work processes used by the  

 project

• The relationship between young people    

 and youth workers as a key element

• Active participation and utilising core   

  youth work values and principles

• Involving support structures - school and     

  family experiences

• Staff wellbeing and development

• The response to and impact of Covid-19 

• Insight and recommendations – the way    

 forward
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4.1 Project familiarisation

The Strive Programme Manager provided a range 

of different literature sources, which the research 

team used to familiarise themselves with the 

programme.  

This literature included, for example, the Strive 

project outline, Strive E-Zines, and all relevant 

reports.

4.2 Advisory group engagement

In keeping with the co-design ethos of the Strive 

programme, the research team engaged with a 

range of different advisory groups in the 

development of the research plan.  Three separate 

advisory groups were established, consisting of: 

1) the Strive steering group (involving Strive 

management); 

2) Strive youth workers; and 

3) Strive EBEs. 

The role of these advisory groups was to guide the 

research team in their development of research 

questions and methods. 

 In particular, each of the groups advised on: the 

evaluation aims, objectives and research questions 

(i.e., the scope and outcomes to be assessed); 

the proposed methodology and design (i.e., the 

target population, sampling, and the focus group 

schedule); and engagement mechanisms (including 

advice on best practice for engaging via online 

forums).

4.3 Primary data collection: Focus groups

In total, 40 different stakeholders engaged in this 

evaluation.  This included teachers, youth workers, 

EBEs, Strive participants (current and past) and 

parents.  

The sample consisted of: 

• One focus group with teachers 

 (n=4 participants from across sites – 

 Belfast and Donegal);

• Two focus groups with youth workers 

 (n=8 participants from Belfast, 

 Downpatrick, Derry/Londonderry and   

  Donegal);

• One focus group with Experts by 

 Experience (n=4 participants from 

 Downpatrick, Belfast and Donegal);

• Two focus groups with current participants  

  (n=11 participants from Belfast and 

 Donegal areas);

• Two focus groups with past participants   

 (n=9 participants from Belfast and 

 Donegal areas);

• One focus group with two parents 

 and two one-to-one parent telephone   

  interviews (n=4 participants).

METHODOLOGY EMPLOYED 4.0
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4.4 Procedure

In general, virtual focus groups were held with 

most participants online via Zoom (except for two 

parent interviews which were conducted one-to-

one via telephone).  Whilst the general focus group 

protocol was standard (with set questions and 

flexibility for further probing), some small 

adaptations were made depending on the 

audience. 

 Focus groups lasted between 45- 60 minutes and 

were (for the most part) conducted by both

 independent evaluators. Parent telephone 

interviews were no longer than 20 minutes. All 

focus groups were audio recorded using Zoom. 

Detailed field notes were made during the focus 

groups which were complimented by the audio 

files.  Note, that all participants provided informed 

consent prior to taking part in the research.

4.5 Analysis

All data were analysed using qualitative data 

analysis techniques.  A grounded approach was 

adopted using thematic analysis.  The key steps for 

data analysis involved:

• Reviewing all field notes, extracting key   

 information 

• Reviewing the audio files, extracting key    

 information

• Collating and combining all data for 

 synthesis

• Reviewing all data in light of key themes   

  emerging

• Iteratively repeating this latter step until   

 a clear thematic analysis and synthesis   

 emerged
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F INDINGS:  IMPLEMENTATION 5.0

This section discusses the findings related to the 

participants’ perceived implementation of Strive, 

in terms of delivery model and focus.  Note, that 

this is presented as per the participants’ 

descriptions to the evaluators, and may not be a 

fully accurate representation of intended or actual 

implementation.

5.1 Perceived delivery model

In general, the participants referred to three main 

delivery models employed in the delivery of Strive:

1. Centre-based delivery 

Strive was experienced for many in the community.  

This delivery model involved a range of different 

activities, including group work and one-to-one 

mentoring and was complimented by different 

events and away days.  These activities were

 considered to be of great importance for 

developing trust and relationships.

2.  School-based delivery 

Strive was delivered across a range of schools 

including EOTAS and special needs schools.  In 

such circumstances, the Strive youth workers vis-

ited the school to deliver the programme.  

Across each of the schools, there were various 

motivations for undertaking Strive and, as such, 

various different delivery styles. 

 For example, in one mainstream school, the 

programme was aimed at students most at risk of 

disengaging with school.  

It was delivered to students from across different 

year groups (over the age of 15 years). 

Strive was also adopted to help develop resilience 

and improve wellbeing amongst students, whilst 

another set up the programme as an extra-curric-

ular club.  

3. Online Forum 

In light of Covid-19, a different ‘responsive’ 

delivery model was implemented.  

This involved remote interaction using Zoom 

meetings and similar video call facilities.  Where 

possible, weekly meetings and activities continued 

with young people. 

However, these were adapted to more 

home-based activities.  Youth workers also 

delivered ‘care packages’ to young people during 

this time and adapted a one-to-one approach 

(texting and phone calls) with the most vulnerable 

during lockdown. 
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5.2 Perceived focus of Strive

The findings suggest that the participants 

recognised several core strands and areas of focus 

of the Strive programme. As described by one of 

the youth workers interviewed, Strive is unlike 

other programmes,

‘Most programmes I have worked on have mainly 

focused on employability but Strive takes a turn 

away from this a bit and introduces young people 

into their community and about being a citizen, 

understanding how to work with people from 

different cultures and backgrounds, and different 

religions. It was refreshing for me to see a 

programme based on your skills, your learning 

and your experiences and not mainly on your 

educational attainment and trying to change 

that or your employability.  It was more those 

soft skills.’  (YW1)

Both staff and young people mentioned the core 

components of the programme, specifically,

 personal development, citizenship and good rela-

tions. Young people also spoke at length about the 

experiential learning component in terms of 

organised activities and the opportunity to 

undertake training and obtain qualifications 

through Strive. Youth workers reflected on the 

fact that young people would repsond to different 

aspects of the programme.  

As standard, personal development would be 

implemented first as a stepping stone for working 

on good relations and citizenship as youth workers 

felt it was the foundation of the other work.  

The programme itself engages with the most 

vulnerable and often with young people who are 

socially disadvantaged and may be experiencing 

issues with mental health, and/or experiencing 

difficulties in their social circles and/or at home, 

difficulties in school and/or in their community or 

have contact with the police. 

5.3 Person-centred and youth led 

There was a recognised strong focus on personal 

development and the youth-led aspect of the 

programme was often referenced, whereby the 

direction of the programme is based entirely on 

the needs of the young person.One youth worker 

stated, 

‘… it is youth-led so it is refreshing to have staff 

who are solely based on what the needs of the 

young person are. Sometimes a young person 

might be struggling with their mental health so 

they will address that.  Or young people that are 

struggling to identify with their community and 

the next minute they are involved in a commu-

nity project and meeting community leaders.’ 

(YW1) 

Benefits of the youth-led nature was frequently 

highlighted.  It equipped youth workers with the 

ability to adapt the programme to meet the

 specific needs of each group. 

For example, some young people wanted

 knowledge and support on certain areas of 

interest, such as issues specific to the LGBT 

community, challenges around mental health, and 

problems related to drug and alcohol usage.
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 In each case, specific interventions and targeted 

approaches could be put in place and expertise 

was drawn from across different organisations/ 

partners from multiple sites (youth workers) to 

address the needs of each group.

Whilst there are set outcomes for young people 

focused around the core components of the 

programme (i.e. personal development and 

citizenship), the youth-led approach allowed 

flexibility to look at ‘big issues’ that were relevant 

to young people. 

Young people appeared to thrive on the youth-led 

nature of the programme and some entered into 

the Experts by Experience (EBE) pathway 

following the programme which enabled them to 

stay engaged with Strive, staff members and 

influence the design and delivery of the

 programme for other young people.  

EBEs felt their past experiences of being on the 

programme allowed them to adapt the programme 

and improve it for the next set of young people 

taking part.  They reflected on the youth-led

 element during their time as a participant,

‘My youth worker was very keen on young people 

designing the programme, who led the session 

right down to what we eat and order to eat at the 

session’ (EBE1)

With regard to the school context, whilst some 

teachers were not always aware of the full 

youth-led nature of the programme (due to their 

conscious decision to detach from the 

programme’s delivery in order to facilitate a 

conducive learning space for the youth workers 

and young people involved), others highlighted 

certain elements they appreciated.  

For example, one teacher commented on the 

sense of ownership the young people felt, whilst 

others reflected on the level of buy-in, attendance 

and engagement with the programme, as an 

indication of the youth led nature of Strive, 

‘there was a lot of ownership in the language they 

had…not being told what to do…they felt it was 

theirs’ (T1).

In each case, specific interventions and targeted 

approaches could be put in place and expertise 

was drawn from across different organisations/ 

partners from multiple sites (youth workers) to 

address the needs of each group.

5.4 Relevance to a wide range of young people 
       
Linking to the youth-led and person centred 

nature of Strive, young people found the 

programme to be relevant and engaging. 

 Teachers commented that the programme suited 

all students across the board, including those who 

were academically challenged, those with special 

educational needs, those with behavioural issues 

and/or school attendance issues, and those more 

mainstream who were less socially, emotionally or 

academically challenged.  One teacher stated that

 ‘all young people can gain so much from it’ (T1).
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  F INDINGS:  STRENGHTS OF 
STRIVE

6.0

Overall, Strive as a programme was viewed very 

positively by all those who participated in the 

research.  The young people involved described 

the programme as ‘absolutely brilliant’, 

‘outstanding’, ‘fantastic’ and ‘the best’.   

This was echoed by the parents who stated that 

their child ‘loved everything about it’, ‘thrived in it’, 

and ‘got a lot out of it’.  

They felt the programme delivered everything 

that it said it would with parents stating they were 

‘thankful’ and ‘truly blessed’ that their child had 

the opportunity to take part. Teachers also 

recognised the benefits of Strive for all of the 

young people who engaged with the programme. 

They described the programme as ‘really excellent’ 

and highlighted that the responses from pupils 

were ‘superb’ and ‘unbelievable’.  

Additionally, the Youth workers (who also ex-

pressed their own sincere positivity about Strive) 

highlighted how the level of interest and positive 

feedback from all involved had increased the level 

of interest from prospective young people, for 

example, there were 60 young people recruited to 

the programme from one school alone. 

Beneath this positivity lies a range of attitudes 

and feelings about Strive, related to its strengths, 

perceived uniqueness and perceived outcomes.  It 

was evident that there was a range of recognised 

strengths of the Strive programme which are 

specific to the young people involved, these are 

presented below under the key themes emerging.  

6.1 A ‘safe space’

One of the core strengths of Strive appeared to be 

the safety of the Strive space.  

Strive was seen as a welcoming, inclusive, and 

supportive space by young people.  

The concept of ‘safe’ was a regular theme when 

talking with young people and youth workers.  

One youth worker stated that Strive was

 

‘…a safe space and a platform to challenge their 

norms. Many have never had contact with those 

from different backgrounds. This is a safe place 

for them to broaden their horizons.’ (YW1).

Young people echoed this and felt, 

‘It’s [Strive] an open safe place to talk about 

anything and they [youth workers] are there to 

support you with anything you need’ (CP2).

The young people highlighted how comfortable 

they felt in Strive, even despite early hesitations, 

facilitated by the connections and relationships 

they made,

‘ I went in with the attitude I’m not going to go 

back to this, I’m not going to enjoy this, I’m not 

going to like this, and it genuinely surprised me 

how close I got to people so fast and the bond I 

got with so many people.’  (CP2)
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6.2 Relationships

The relationships developed not only amongst the 

participants, but also between the participants 

and the youth workers, was core to the perceived 

success of Strive. 

These relationships and the practice of 

engagement adopted by the youth workers, played 

a vital role in the development of the ‘safe space’ 

concept.  The strength of these relationships 

was compared to that of a ‘friend’ or ‘family’ like 

dynamic,

‘After time Strive felt like a family.  Especially 

when you compare with other groups.  Other 

groups you don’t matter when it finishes but 

with Strive they are still checking in with me and 

keeping in touch.’ (CP2)

Across the board young people, teachers and 

parents emphasised the importance of the youth 

worker-young person relationship and how this 

relationship played a vital role in the programme’s 

success,

 ‘I don’t see [youth workers names] as youth 

workers, I see them as friends’ (CP2)

 ‘I call [youth worker name] my second 

mummy’ (CP2)

One youth worker highlighted the importance of 

creating a sense of family for building trust and 

respect. 

 He reflected on sessions when young people 

would cook for one another and sit around in a 

group to eat together like a family and connect 

through conversation, often a tradition that was 

absent from a young person’s life in the home 

environment. 

This ‘family’ like dynamic appeared to be 

encouraged by the approach youth workers 

adopted to working with young people, both in 

terms of the mentoring role the youth workers 

played and the organised activity they

coordinated.  

It very much contributed to the feeling of security 

and safety that resonated throughout. 
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6.3 Mentoring

Mentoring was seen as an extremely valuable 

approach to working with young people that often 

complimented the group sessions.  The delivery 

model for mentoring varied. 

In some circumstances, mentoring was delivered 

to all participants, whilst in other settings, it was 

offered only to those who needed it. Regardless, 

mentoring was seen as having a significant impact 

on relationships and the wellbeing of young 

people.  One youth worker stated,

‘The mentoring has a big impact on the 

relationship….because they are so different with 

their peers when you get them on their own they 

know you really are there and you are not going to 

give up on them’ (YW2)

Youth workers felt the one-to-one mentoring, 

particularly with some of the more marginalised 

young people resulted in increased youth

 engagement with the programme and better 

outcomes, 

‘Through the series of going through the main 

elements there is a massive increase in 

confidence and aspirations for the future.  

Improve [SIC] in their school work, their life and 

their family and we are also see them 

contributing to the community through

 volunteering and employment.  They are factors 

of a result of staff members working one-to-one’ 

(YW1)

The value of the mentoring role of the youth 

workers was also recognised by one of the 

teachers who commented that:

‘The youth workers agreed to do some mentoring, 

one-to-one for me as well. Which has been

excellent. Really excellent. Just to reiterate what 

the guys [other teachers] have been saying, we 

have seen a real on the ground change each 

week. These kids who would never ever comment 

on how a lesson was in school or how good 

anything is in school would literally be up to me 

on a Monday saying ‘Sir when is our session this 

week’? And to me that is transformational in 

itself. Their attendance has improved, their 

relationships with their teachers have improved 

and they are actually wanting to know when 

their session was’. (T1)
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6.4 Youth Workers’ approach,
 professionalism and care

The data suggests that the above mentioned

 relationships were a result of the particularly 

caring approach, professionalism, attitude and 

support of the youth workers who were described 

by young people as ‘easy to talk to’, ‘good listeners’, 

‘caring’, ‘non-judgemental’, ‘encouraging’, ‘

supportive’ and ‘always there to offer support’. 

The young people involved appreciated the

 dedication of the youth workers and their 

commitment to and investment in them as young 

people, even beyond the duration of the Strive 

programme. They felt that Strive stood out from 

other programmes and initiatives they have been 

involved in,

 ‘I feel for me, especially at the start in my school, 

when we are told there is a new youth group sort 

of along those lines, people coming in to speak 

to you, you feel like it’s like everyone that comes 

in.  They come in for a couple of months and then 

they just leave again.  Whereas I feel that Strive 

genuinely came in and invested their time in us’ 

(CP2)

‘It’s not see you later, they don’t wash their hands 

of you…. They stick with you.  It’s not like other 

youth groups that are just there for the pay 

check. They are there for the actual job.’ (CP2)

‘When our Strive ended we still did some trips 

with them. They showed us they are always 

there if we ever need anything.’ (PP2)

They appreciated the opportunity to hold serious 

conversations as well as the fun elements, and 

(importantly) valuing the trust and confidence 

they had with the youth workers,

‘You could sit and have craic but next minute we 

are having a serious conversation.  You had your 

fun but you had your serious times as well. If 

you had something that was bothering you, you 

could take a member of staff to one side and your 

confidentiality wasn’t broken either.’ (CP2)

It was evident that youth workers were very 

qualified, experienced and held lengthy careers 

working in youth work and/or working with young 

people with special needs or in school settings.

It appeared to require a level of skill to build these 

relationships with young people as often many 

engaged with the groups would have had 

negative experiences of adult authority figures.  

The relationship between youth workers and 

young people was frequently described as 

‘professional’, ‘relaxed’ and ‘supportive’.  The 

one-to-one interactions with young people were 

viewed as dedicated time that helped build trust 

and respect in the relationships,

‘At the start they are all so stand-off because we 

are adults and they nearly see us as teachers 

when they come in.  We are adults and they are 

going to have negative opinions of us anyway.  So 

to break down those barriers to start with is the 

tough bit and then it’s more like they know they 

have a safe space to go to then.  Like our office 

was their safe space.’ (YW2)
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Another youth worker went on to say, 

‘After a while the kids lean on us for a lot of 

support.  It’s a very professional relaxed and 

supportive relationship… and it’s based on trust 

and respect’ (YW2)

Teachers discussed the ‘brilliant connection’ 

young people had with staff and the ‘very positive 

relationships’ young people had with Strive.  They 

described how young people would gravitate to-

wards the youth workers as soon as they 

arrived to the school setting.  They also reflected 

on the expertise and skill of the workers and said it 

wouldn’t have been as beneficial to young people

 if it was delivered by teachers,

‘The difference with Strive and what they do 

is that it is really beneficial. In the past what 

we have found is that some of the groups and 

the youth workers have found them difficult to 

handle in the classroom setting. This is the com-

plete opposite. The two that work with us [youth 

worker names] they are so good with the young 

people and the stuff they touch on with them… I 

have found it miraculous’ (T1)

Parents also shared similar views and appreciation 

for the ability of the youth workers to connect 

with and build positive relationships with their 

children.

They were all so nice to him, so friendly.  They 

kept in touch with him, talking to him, asking 

him how he was feeling.  Just generally building a 

relationship with him.’ (PI1)

 ‘He [her son] thought the Strive staff were

 absolutely amazing. He said that he never 

thought anyone would understand him’ (PI2)

6.5 Opportunity

Young people recurrently reflected on the op-

portunities they had with Strive that they would 

otherwise have not been afforded. 

These opportunities ranged from taking part 

in social activities, outdoor activities, obtain 

qualifications, preparing their CV for future jobs, 

meeting others from other communities, cultures, 

backgrounds and religions.

In terms of activities, young people reported 

taking part in a wide variety of organised activities. 

Pre-Covid-19, a large proportion of these were 

related to ‘experiential learning’ i.e. bringing young 

people outside of their environment.  

These included, for example, going to a castle, 

beach, residential visits, laser tag, fire-pit activities, 

water parks, archery, go karting, and football 

events. 

Teachers talked about the benefits of young 

people ‘getting out and about’ and youth workers 

reflected how Strive activities were often the first 

time young people experienced local attractions,

‘The only youth work support these young people 

are engaging with… and when you dig a ...
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...bit deeper, spending a majority of their time in 

the house.  Every location you are bringing them 

to whether it is different castles around [name 

of area], different beaches, coastlines… the 

mountains.  They have never been to.  The simple 

things around routines and rituals that we take 

for granted in family set ups and your parents 

or your guardians might be taking you to these 

places, a lot of that magic goes on with the kids 

we work with. Obviously there is the more emo-

tional, mental and physical health aspects of the 

work on those days of the programme too’ (YW2)

6.6 Experts by Experience (EBE)

The EBE model was described by youth workers 

as ‘excellent’ and that it had a big impact on young 

people who opted for this route. 

Youth workers reflected on the time it would take 

to develop a close relationship with young people 

to build their trust and respect and in some cases 

young people were only fully connecting with 

them as their time on the programme was coming 

to an end. The benefit of the EBE model meant

 ‘…it’s not like they are just shipped out the door, 

they are kept engaged.’  (YW1)

Youth workers felt it gave young people a sense 

of ‘responsibility’ and it was evident many wanted 

to make a difference. The young leadership model 

enabled young people to play a more positive role 

in their communities which contrasted with how 

youth were often viewed by community members.

One youth worker stated,

 ‘We really value the EBE approach. Our EBEs 

are excellent as a forum of discussion, bouncing 

ideas off them and getting feedback.  We trust 

them, we have a relationship with them and they 

have a passion to give back and do something in 

their community…  What I think is one of the core 

principles, is that they care. They genuinely care 

about getting involved and making a difference 

and supporting other young people.  So for us the 

EBE model has been a big element and the young 

leadership side of it.’ (YW2)

Young people also spoke favourably about the EBE 

model,

‘I really like the EBE approach, experts by 

experience.  This is the only group that I know 

uses it…the EBE approach is run by young 

people. Other youth groups say it’s for the young 

people but nine out of ten times it isn’t based 

from the young people.  Like it’s very little input 

for what they do.’  (EBE1)

Taking part, and the opportunities afforded by the 

EBE model, was linked to further personal 

development,

‘Being an EBE is helping me with Uni.  When I’m 

studying they are wanting you to know about 

young people and session planning.  I was able to 

use what I’ve learnt as an EBE and take that to 

another youth centre.  Allowed me to understand 

how sessions were planned and gave me the 

confidence I needed.’ (EBE1)
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In some cases, current participants were not fully 

aware of the EBE model however, it was felt the 

pandemic played a role in the current cohort of 

participants having knowledge of the model. One 

young person who was aware stated,

‘We were supposed to be an EBE but COVID 

came.  If they ever need any EBEs we will be 

there to give them a hand.  We would love to go 

back to Strive.  Best youth group we have been at 

in terms of helping us for our future.’ (CP2) 

Existing EBEs did however continue to 

significantly engage with programme development 

and delivery during the pandemic.  

Some also discussed the support they continued 

to receive from youth workers throughout this 

time.

‘… it is youth-led so it is refreshing to have staff 

who are solely based on what the needs of the 

young person are. Sometimes a young person 

might be struggling with their mental health so 

they will address that.  Or young people that are 

struggling to identify with their community and 

the next minute they are involved in a

 community project and meeting 

community leaders.’ (YW1) 
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Across the board, Strive was seen as a programme 

‘that works’ for young people.  There were a range 

of noted positive outcomes for young people 

and their environment (family, social circles, 

schools, and communities).  On the whole, it was 

suggested that, due to the youth led nature of the 

programme, young people get whatever it is they 

need specifically from Strive.

 ‘I think young people get what they need.  Yes we 

have outcomes that are set for us, but the way 

the programme is designed young people can 

get what they need from the programme. The 

whole fact the programme is youth led…We are 

able to meet young people’s needs because the 

programme gives us the freedom’ (YW2)

More specifically, the noted positive outcomes 

can be categorised under the main programme 

objectives including personal development; good 

relations and citizenship; and mental health.

7.1 Personal Development

In terms of personal development, there were 

noted benefits in terms of increased confidence, 

aspirations and self-esteem.

 As mentioned above, youth workers viewed 

personal development as the foundations of the 

programme, 

‘…. and we use the programme as a reintegration 

process that helps them in personal 

development.  Personal development is core to 

everything.  Personal development throughout 

citizenship, I mean you can have all... 

...the knowledge but you need the confidence or 

the self- esteem to be able to use the knowledge 

or whatever it is.’ (YW2)

‘We don’t always have good relationships with 

them at the start … but over the course of a 

year … you see them slowly coming out of their 

comfort zone and now we have quite a few who 

have gone on to be our new leaders.  Its class to 

look back and see the progress they have made.’ 

(YW1)

The young people themselves recognised and 

valued the progress made in their levels of 

confidence and esteem,

‘[Strive] Helped with confidence, speaking out, 

doing things you wouldn’t have done cause you 

are doing it in a safe environment. Made me more 

assertive in a way. It’ll help with going for jobs 

and stuff, being a leader, having skills.’ (EBE1)

 ‘I also had mentoring and she helped me come 

out of my shell and encouraged me.  I applied for 

an internship with my youth centre so it really 

improved everything for me in that sense.’ (PP2)

The teachers also reflected on changes in their 

young people in terms of personal develop-

ment and skills building.  This was evident for all 

young people involved, however, one teacher 

who worked in a special needs school remarked 

on a highly notable difference for children with 

complex ADS, where the difference was noted as 

‘nothing short of miraculous’ (T1).

FINDINGS:  PERCEIVED POSIT IVE 
OUTCOMES OF STRIVE

7.0
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Other young people reflected on improvements in 

their own behaviour and attitudes, 

‘I was really badly behaved at the start of the 

school year and whenever they came in like, we 

thought it was almost putting us in this to get us 

out of class so we are not getting in trouble but 

then I realised there were there to help us. My 

behaviour in school has really genuinely 

improved. Strive is like an incentive.  I want to 

behave in school cause I want to be there when 

Strive come in. When we go into school on a 

Monday we are hunting [teacher name] down to 

see when [youth workers names] are coming into 

the school’ (CP2).

7.2 Citizenship and good relations

As a core component of the programme, Strive 

worked with young people to develop as active 

and responsible citizens. 

It was evident that the programme supported sig-

nificant improvements for young people in terms 

of their relationships with their peers, community 

members and their school.  

This was particularly significant for some young 

people who, for example who: had issues with 

mental health; partook in risk taking behaviours; 

had special needs; and/or those who identified 

themselves as having a very limited social circle, if 

any.  

A number of young people developed very positive 

peer relationships through the group,

‘If I hadn’t have went to Strive I would have met 

half the people I did or get to do the activities I 

got to do.’ (EBE1) 

A parent also echoed these views and commented 

on the benefits of the diverse group, 

‘I think he [her son] gained a lot from it because 

the group he went to were from all different 

backgrounds. It gave him the chance to meet 

different people from different areas.’ (PI2)

This was also relevant to already established peer 

groups and peer awareness, with one young 

person stating,

‘…gives you time to get to know your actual 

mates too.  When we are talking about our 

community we get to know our actual mates 

views. They are like the middle man for us talking 

about things we wouldn’t normally talk about’ 

(CP2)

Building new relationships with peers and youth 

workers was particularly significant for more 

marginalised young people, 

‘Friendships had parted ways and I was on my 

own, and [youth worker name] saying how you 

doing…I really looked forward to that.  My mum 

is ill and Strive has been a major support network 

for that also.  I’m a carer with no outside contact.’ 

(EBE1)

‘…. and we use the programme as a reintegration 

process that helps them in personal develop-
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This was echoed by parents with one parent 

stating, 

‘He wouldn’t have a big surround of friends and 

Strive were on with him all the time, keeping 

him going when he needed it the most… Now 

[lockdown has eased] he has been able to mingle 

and has made friends.  He has manage to make 

friends from Strive and they are on to each other 

all the time which I am absolutely delighted 

about.’ (PI1)

In addition, youth workers recognised that Strive 

resulted in young people becoming more 

self-aware, for example, they challenged their use 

of derogatory language towards other cultures 

and religions.  Some young people were viewed 

as having extreme mind-sets particularly towards 

those with alternative identities and/or from other 

religious groups.  

Community youth workers felt that young people 

were keen to have a better understanding of 

community relations and many took part in the 

cross-site relationship building between Donegal 

and Belfast (either through a football tournament 

or residential activity).  Further, some of the 

activities were tailored by youth workers to ex-

pose young people and educate them in areas that 

may have been challenging, 

‘Some students would have had dealings with the 

authorities… they visited the Garda, they visited 

the PSNI …it was a good experience even in terms 

of LGBT talks…broadened horizons for a group 

that could be quite conservative.’ (T1)

Young people also reflected on exposure to issues 

in their community that they may have not 

previously considered,

‘Strive made you more aware of things.  They 

took us to a play on domestic violence that was 

amazing, I had never seen it from that 

perspective before… They made us more aware 

of things in our community.  The good and the 

bad. What to avoid and what not to avoid and 

how to experience more of where you are from.  

And I couldn’t thank them anymore I’m telling 

you, you can’t beat Strive. I’ve been to three or 

four youth groups before and this is the one I 

actually sticked with. Because you can’t beat it.’ 

(CP2)



24 

7.3 Mental Health 

Mental health was a strong and recurring theme.  

Strive was seen as a programme that brought 

positivity to young people offering support and 

guidance with any challenges they were 

experiencing.  One young person stated,   

‘[youth workers are] Very good helping us with 

our mental health.  Very supportive, talked to us 

all individually as well as speaking with us as a 

group checking in to see if we are ok.  You can tell 

them anything and they care about everyone.’ 

(CP2)

Another young person felt,

‘My mental health was terrible when I joined 

Strive and it has definitely improved my 

thoughts about myself and about other 

people. I can’t be thankful enough to the 

members of Strive and youth leaders.’ (CP2)

Amongst the young people, there was sincere 

appreciation for the positive impact the youth 

workers had on them personally.

 ‘They [youth workers] as a whole have saved my 

life.  Genuinely.  Like when I was in [youth centre 

name] I wasn’t mentally the best … and stuff I 

thought no one else would understand… there 

was at least two that went through it and helped 

me.  Like... my world was flipped when I joined.  

I went through my darkest and my best time.  

Because they [youth workers] helped me figure 

out me. [youth centre] is my second home.  It’s 

always a place I can go to.’ (PP2)

‘[Strive] Helped me with my social anxiety, being 

in open spaces, being able to talk and work 

through that. Being with [youth workers] I can 

go and talk to them privately about certain 

things.  Helping my group and building their own 

confidence as well as my own confidence.  It can 

be hard to open up to youth workers and you 

can be afraid to. If you have the option to come 

to [me, youth workers] and having them options 

and opportunity to get close to a member of staff 

that you can talk to in confidence about. And not 

worry about how you emotionally feel.’ (EBE1)

 people are engaging with… and when you dig a...



25

Teachers discussed the ‘brilliant connection’ 

young people had with staff and the ‘very positive 

relationships’ young people had with Strive.  They 

described how young people would gravitate 

towards the youth workers as soon as they 

arrived to the school setting.  They also reflected 

on the expertise and skill of the workers and said 

it wouldn’t have been as beneficial to young

people if it was delivered by teachers,

‘rarely do these kids get the opportunity to leave 

Belfast…getting a trip to the [Name] mountains…

beach…[Name] coast…these opportunities are 

extremely limited for these pupils…from that 

point of view their mental health sky rockets…

they’re full of chat…without doubt…it’s 

unbelievable’ (T1)

One teacher highlighted a specific case whereby 

a young individual was in turmoil with gender 

identity issues.  They described the change in 

that young person as ‘unbelievable’ (a change the 

teacher attributed to Strive) and reported that 

from the perspective of the young person it was 

a result of ‘someone [a youth worker] has taken a 

real interest in me’. 

Furthermore, it is important to highlight the 

impact of the Covid-19 pandemic on the wellbeing 

and mental health of the young people involved, 

some of whom were socially isolated and relied 

strongly on Strive for social and emotional 

support.  The young people involved highlighted 

that the ongoing support they received through 

Strive, including, for example, the delivery of care 

packages and online social interactions,  was very 

much appreciated and valued by them during the 

lockdown. One teacher mentioned ‘kids were 

delighted to see [youth worker] at their door with 

a care package’.

7.4 Education and employment

The data emerging from the school contexts 

particularly highlighted a range of educational 

benefits of Strive, particularly for engaging those 

young people who were already less engaged with 

their educational setting.  One teacher 

commented that:

‘Strive has been a great carrot for them to come 

in [to school]’ (T1)

Furthermore, it was suggested that engagement 

with Strive had a positive impact not only on pupil 

engagement during Strive, but with school more 

broadly.  

For example, one teacher reflected on a young 

person who had been struggling to come to 

school before Strive but her engagement with 

the programme had a knock on effect with her 

attendance at school, 

‘…one particular child has severe ASD and is a 

very very anxious student. Particularly at the 

minute during the pandemic. Her attendance 

from September up to Christmas was in around 

55-60%. Since Christmas now with the ongoing 

Strive programme it’s up to about 85% overall 

and on a Monday….she has only missed one 

Monday since. So the evidence is there.’ (T1)
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Additionally, employability, CV building and 

obtaining qualifications was also widely 

recognised throughout the interviews and focus 

groups. For example, several of the young people 

described their new found interest in and pursuit 

of a career in youth work,

‘It [Strive] gave me a really good understanding of 

how youth work would work. Not just the youth 

work itself but what goes in to it.  It showed me 

the serious part to youth work and what goes in 

to having the fun.  A bit after doing Strive I 

decided I wanted to do youth work.…  Really 

good memories.’ (PP2)

 ‘Got me into volunteering. Really helped me not 

only to get experience of what youth work is like 

but to build my confidence and talk with relative 

ease.’ (PP2)

‘That was my first ever youth programme, Strive, 

so I didn’t know what to expect … I never ever 

thought about being a youth worker or even 

doing youth programmes but when I done that 

programme, when I was doing it and being there I 

was excited to go there on a Monday, like excited 

for a Monday. But like it changed my whole per-

spective of what I would like to do in the future.  

Now I want to be a youth worker and I have the 

qualifications up for it and I want to go to 

University next year.  So it just changed what I 

wanted to do in life.  And I had two great youth 

workers as well that helped a lot with it’.   (PP2)

Additionally, young people talked favourably

 about the opportunity of being able to obtain 

qualifications through Strive, such as, 

qualifications in football coaching and OCN 

qualifications, which were seen as an additional 

benefit to Strive compared with other youth work 

programmes. Note, funding afforded youth

 workers the opportunity to encourage young 

people to obtain these qualifications in areas the 

young people were interested in developing.   

Additionally, the recognised improvements in 

confidence and esteem were also recognised as 

being a pre-cursor to expanding skills 

development and future planning.  For example, 

several young people credited the communication 

skills and team work skills they developed through 

Strive as an impetus to progress to employment/ 

university/training, 

‘Helped me with my future with CV building and 

getting my qualifications up.  Skills and meeting 

new people as well. Experiencing youth work and 

learning about it.  They helped me as a person. In 

growing up.  My confidence and team work

 improved a lot.  Speaking to new people.’ (PP2)

Parents also reflected on the positive impact 

Strive had on their children, in terms of their 

confidence and subsequently their employability 

skills,

 

‘He didn’t like big surroundings.  He came out of 

school with no social skills and no GCSE’s. Tech 

didn’t work for him either.  I heard about Strive …. 

it was the only thing he would get up for. It was 

great for his confidence. They [Strive staff] helped 

him apply for jobs and everything.  They [Strive 

staff] gave him the confidence to go for them.’ 

(PI2)
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It is important to note that as well as the strengths 

Strive appeared to hold for the individual, there 

were a range of strengths highlighted at an 

organisational level also. The data demonstrated 

a range of benefits to the hosting organisations, 

often these centred around: meeting the needs of 

the organisation; partnerships; and staff wellbeing 

and relationships.

8.1 Meeting the needs of the organisation

Youth workers felt that Strive was a natural way of 

continuing the work they were doing in a funded 

capacity and the programme fitted the ethos of 

their own organisation.  One youth worker stated,

 

‘Strive overlaps a lot with what we do naturally… 

that long term approach. Having Strive gave us 

that platform to go after that intentionally, have 

the funds the programme and resources to 

actually fulfil that and do it really excellently’ 

(YW1)

Strive was seen to tick a lot of boxes for the 

organisations involved, for example Strive was 

addressing a service provision gap where no one 

was working with at risk young people whether in 

a community setting or school setting. 

FINDINGS:  STRENGTHS OF STRIVE 
AT  AN ORGANISATIONAL LEVEL

8.0
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8.2 Partnerships

The theme of partnerships was discussed by youth 

workers who felt a positive aspect of Strive was 

working with Include Youth i.e. they were a strong 

key partner. They felt that having a strong 

partnership with the lead organisation was a good 

starting point and that ‘it’s not always like that’.  

Staff praised the management team and stated 

that ‘those higher up are so supportive’.  They felt 

that leaders put their ‘heart and soul’ into Strive 

with senior managers always aware of what is

 happening on the ground and at each site. 

As mentioned above, strong partnerships were 

also highlighted between sites and youth workers. 

Staff discussed the concept of respect, that there 

was genuine respect between staff and 

organisations.  One youth worker highlighted a 

mutual understanding of, 

‘Supporting and understanding that we aren’t 

competing against each other.  We are all

 working towards the same cause even though 

we are different organisation’ (YW1)

They also placed value on the variety of expertise 

and the creativity among youth workers. 

One youth worker stated,

‘Each site can learn from each other… it is unique 

to Strive … sometimes in other organisations, 

people are protective of their resources but with 

Strive partners this doesn’t exist and there is 

sharing among the group’ (YW1)

Learning and drawing on others abilities, was 

highlighted as a particular strength to the 

programme,

‘Experience of the different organisations really 

strengthens the programme.  Different staff 

members with different expertise plays well

together, for example some have experience 

drugs and alcohol and can help with that … some 

young people have different move on ideas and 

having a breadth of experience among staff helps 

support young people’ (YW1)

Communication between the groups was

 identified as constant, with one youth worker 

highlighting the benefit of always knowing you can 

reach out to other organisations for support and 

help. There was evidence of praise between staff 

during the focus group sessions and the ‘soul’ of 

the work that they are doing with young people. 

They praised their staff stating that they were 

‘lucky and fortunate’ to come from a multi skilled 

team with a ‘great variety of people’. 

 ‘The only youth work support these young
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8.3 Staff wellbeing and relationships

It was evident that there was natural and organic 

comradery amongst staff.  Youth workers

 discussed the supportive nature of colleagues and 

the breadth of expertise among the organisations 

that would be openly shared. 

Youth workers reflected on the ‘genuine’ 

partnerships and relationships among the groups 

and that they always looked forward to seeing one 

another. 

 

Some had worked together for a number of years 

and it was evident there was a sense of trust 

among staff as well as admiration for the work the 

organisations were doing with young people in 

their groups.  

Youth workers mentioned a ‘staff wellbeing team’ 

that organised something each month and 

reflected on a range of well-being initiatives during 

lockdown – what they felt was an indication that 

self-care was valued. 

The closeness of relationships between staff 

members also meant that if something wasn’t right 

in the group/wasn’t working for the group it would 

be a ‘general feeling’ and as a team they would 

work towards a solution. 

They felt supported in their own professional

development and felt that further training 

opportunities were afforded to them.  
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  F INDINGS:  COVID 19 
RESPONSE

9.0

The impact of the Covid-19 pandemic was a strong 

factor emerging throughout many of the 

interviews and focus groups. From an 

implementation point of view, Covid-19 was 

initially viewed as a barrier, but beyond the control 

of youth workers. 

From the perspective of staff, having the amount 

of contact hours each week with young people 

reduced wasn’t ideal i.e. not being able to get 

young people online for 12 hours a week. 

Flexibility was given from SEUPB for contact 

hours being reduced to 6 per week but it was 

acknowledged that this remained a very difficult 

task and unworkable for some. 

The groups did respond by moving youth work 

onto communication sites like Facebook and 

Instagram and trying to engage people that way. 

Their efforts were commended by young people, 

teachers and parents with a teacher commenting 

the made ‘good efforts to keep students 

motivated’.  In fact, young people felt youth 

workers had ‘gone above and beyond’ in the 

circumstances they had in during the pandemic,

‘even though we haven’t been able to meet up as 

a group as much as we would have pre Covid-19 

something I have noticed anyway is that most 

groups would have just cut contact and the 

groups would have closed until further notice but 

[youth workers] would have been dropping out 

pizza kits, I can’t remember the other one we did 

... and they were running like wee competitions 

and [youth worker] came up with this game…. 

Even though we weren’t physically together as 

a group we still had that connection… Strive is 

one of the top groups I have been involved with.’ 

(CP2)

‘She would have text me ‘do you want to go for 

a walk’.  They were out doing youth work and 

would have asked if you wanted a walk and that 

was some of the best things because my head 

was driving me mental being cooped up inside 

all the time.  Having that hour out really helped 

clear my head and sometimes being able to help 

other out on the walk.  Keeping up with 

guidelines in place but chatting to people, it 

helped my head’ (CP1) 
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‘I was always very extroverted and because of 

lockdown I felt trapped in my own house and all.  

My youth worker picked up on it. I didn’t want 

to go to tech anymore, I didn’t want to study 

but [she] made me pick it up again and helped 

me with a timetable to study that would work 

around being able to go and see my friends again 

cause lockdown had lifted.  She really cared. 

Really good for my mental health.’ (CP2)

Youth workers were creative in their approach to 

working with young people during lockdown to 

include online sessions, connecting via one-to-one 

phone calls and text messages, delivering care 

packages and setting up activities that everyone 

could participate in.  

Young people thought the activities were

 ‘fun things … learning how to juggle. Balloon 

modelling and all’ (CP2)

Parents echoed the positive approach taken by 

youth workers and the activities to engage with 

young people, 

‘He did the balloon making online with Strive 

people and after was able to do it with his sister.  

I also really enjoyed the pizza night with him too.’ 

(PI1)

Sessions with youth workers kept young people 

connected with friends they wouldn’t otherwise 

see because of the pandemic and government 

restrictions, 

‘Some friends weren’t allowed out during COVID 

so having Strive meant that you could still see your 

mates and take the hand out of them the way I 

would see them in real life.  Nice to see their faces 

on the calls.’ (CP2)

Through some of the difficulties that came with 

youth work in a pandemic, were some positive 

experiences.  One youth worker stated,

‘A positive thing about Covid is that young people 

have support at the end of the phone whereas 

before we would have had to meet them in a 

coffee shop or something to catch up … we did 

struggle to get young people online.. but being 

able to text a young person or phone them is all 

having a massive impact with mental health that 

we wouldn’t have been able to do before.’ (YW1)

This was emphasised as a positive outcome from 

young people also, 

‘They would text into group chats to see if any 

of us were struggling with anything or to see if 

any of us needed help with our school work or 

anything to text or private message them.  They 

genuinely care about you.  They would text and 

ask about us.’ (CP2)
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Whilst the data was overwhelmingly positive, 

there were some noted areas for improvement.  

For example:

Hours

The proposed delivery model of Strive

 recommends 12 hours per week over 6-12 

months for young people.   However, some 

challenges regarding delivering the 

programme as per this direction were raised.  

For example, some youth workers commented 

that  in a school setting it was difficult to fulfil 12 

hours per week.  

Challenges regarding delivery here further 

exacerbated (and experienced in all contexts) 

due to the restrictions in place as a result of

the pandemic.  

Whilst best efforts were made to continue with 

the Strive programme, there were some delivery 

challenges experienced when the programme 

moved online. 

Note, however, that because of the pandemic, the 

funder reduced the number of delivery hours to 6 

hours per week over a minimum of 6 months.  

‘…But the amount of contact hours have been 

reduced and that has been accommodating.  If 

we had’ve had the 12 hours trying to get young 

people online for a youth work programme as 

well as their school work, that would have been a 

challenge’ (YW1).

‘Covid has been beyond the control of anyone in 

Strive.  It was more of a hindrance [than a 

limitation]. At the start it was the novelty of 

Zoom and all for young people but as you went 

on more and more young people got fed up with 

the online approaches’ (YW FG1)

Additionally, it was suggested that more flexibility 

would be useful, for example, to increase the hours 

per week gradually for young people or have a 

longer programme (in terms of weeks) with fewer 

hours per week.

Extension of Strive

Many of the participants argued that they would 

like to see more of Strive.  This was both in terms 

of their own exposure to it (many would have 

enjoyed more time on Strive) as well as the 

further reach of the programme, with participants 

acknowledging that more young people would 

benefit from the programme.  

When asked what could be improved one young 

person stated, 

‘Go on longer.  I had no confidence at all when 

met Strive.  I gained confidence with Strive and 

would have liked to build on that’ (PP2)

Another young person added, 

‘Length of it – no one wanted it to end.  It went 

wild fast. You could stay connected but everyone 

wanted to stay a part of it.’ (EBE1)

  F INDINGS:  CHALLENGES / 
AREAS FOR IMPROVEMENT

10.0
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Additionally, this point was reiterated in the parent 

focus groups, 

‘I would recommend the programme is longer.… 

it took the first month for him [her son] to build 

trust and confidence [with the staff].  A longer 

programme might have given him a chance to 

really focus.’ (PI2)

The young people felt that they would have like 

more cross-site and cross community work also 

as they found it very positive in developing their 

views and understanding of people from other 

areas, backgrounds and cultures. One young 

person stated, 

‘we didn’t interact enough with other groups.  

Only a football tournament.  Would have liked 

more activities’ (PP1)

Youth workers echoed the desire for more 

cross-site work with one youth worker stating that 

‘cross-site work is a challenge… it never really 

took off in my eyes’ (YW2)

It is, however, important to highlight that the 

programme partners acknowledged the need for 

youth workers to develop cross-site relationships, 

in order to facilitate and develop this element of 

the programme.  

As such, a specific cross-site youth worker was 

appointed.  However, the role was relatively new 

when the pandemic began and as such the results 

of this appointment had not yet fully came 

to fruition.

Additionally, teachers and parents both thought 

the programme should be rolled out further and 

integrated more into schools and 

communities.  Parents reflected on recommending 

the programme to other parents in the area and 

felt it should be more widely advertised and 

available to young people, particularly in the 

Donegal areas where youth provision is generally 

limited. Teachers felt that Strive would be 

beneficial for all children across year groups 

and one discussed the potential of having such a 

programme integrated into the school curriculum 

with one teacher stating,

‘I can see the benefits of having it in school as a 

set structured class’. Further one teacher stated, 

‘in special schools, this is far more relevant than 

getting an entry level 2/3….these programmes 

are vital for these students’ (T1)

The participants did, however, recognise the 

funding challenges and costly nature of further 

extension of the Strive programme. Securing 

sustained funding to ensure the continuity of the 

Strive programme was recognised as a priority, 

particularly by youth workers and teachers.

Paperwork

Youth workers reflected on the importance of not 

letting the task of completing paperwork ‘hinder 

good youth work’. The evaluation questionnaires 

administered by Queen’s University Belfast were 

recognised as being too long, burdensome and 

often required one-to-one administration, 

therefore taking up a lot of the youth worker’s 

time.  
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This independent evaluation was commissioned by 

Include Youth to independently evaluate the Strive 

programme, with specific reference to 12 core 

areas (see Methodology section).  

The results demonstrate that the programme was 

implemented using three key delivery models, i.e., 

in school, in the community, and online (during the 

Covid-19 pandemic lockdowns). Whilst the latter 

delivery model made effective use of online and 

remote facilities, it was evident that in-person 

group interaction was notably missed. 

However, many young people (much of whom 

were already socially isolated) very much appre-

ciated the efforts made by the youth workers and 

the (limited) social contact that the Strive

 programme offered during this difficult time, 

contact which would otherwise not have been 

afforded to these young people.  

With regards to how the Strive programme was 

received, overall the results are extremely positive.  

The data depicts a programme that is well received 

by the target group and by secondary beneficiaries 

(schools, parents and youth organisations). 

In fact, findings in this report have indicated Strive 

excels as a programme in terms of (see Figure 1 

also):

1. Design

As a youth led, person-centred and highly relevant 

initiative that affords many opportunities to the 

young people involved;

2. Delivery

The expertise, commitment and attitude of the 

youth workers and the wider team was strongly 

commended. Key factors that were highlighted 

include: the youth worker’s approach to working 

with young people; the mentoring available; the 

one to one relationship building; and the long term 

engagement through the EBE route;

3. Core strengths

At both the young person (e.g., providing a safe 

space, building relationships, mentoring, and 

providing opportunity etc.) and organisational 

level (addressing organisational need, developing 

partnerships and enhancing wellbeing).

4.  Achieving target outcomes for the young 
people involved in terms of:

• Personal development, for example,    

 enhancing self-confidence, self-esteem and  

 resilience;

• Citizenship and good relations, for 

 example, offering a safe space to explore

 and understand difference and diversity       

              and facilitating the opportunity for young   

  people to form positive and effective 

 relationships with others of different 

 backgrounds;

• Mental health, for example, by improving   

 young people’s feelings of connectedness,    

 wellbeing and resilience.

• Education and employability, for example

 by enhancing career aspirations and 

 building CV and employability skills.

  F INDINGS:  CHALLENGES / 
AREAS FOR IMPROVEMENT

11.0
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IMPLEMENTATION: 1 COMPANY
Ferectas sit ut aut pratur re 

rem sitaturIderchit ut qui iur 
si occum alisquame maxime 

nullam accusapis sim ipiditatur, 
omnit velit, cum que

cum que.

DESIGN & 
DELIVERY 

STRENGTHS OUTCOMES 

SETTING

FOCUS

DOSAGE

RESPONSIVENESS

• Community
• School
• Remote

• Person Centered
•  Youth Led

Regular & 
Frequent 
Delivery 

• Relevant
• Opportunity
• Engagement
• Enjoyment

FOR YOUNG PEOPLE

• Safety
• Relationships
• Mentoring
• Youth Worker 

Relations
• Opportunities & 

EBE Pathway

ORGANISATIONAL

• Addressing 
Need

• Partnership 
& Shared             
Experience

• Wellbeing &    
Relationships

FOR YOUNG PEOPLE

POTENTIAL 
ADDITIONAL

BENEFICIARIES

• Personal         
Development

• Citizenship & 
Good Relations

• Mental Health
• Education & 

Employability

• Schools
• Teachers
• Youth Workers
• Communities

Figure 1: Strive - Implementation, strengths and outcomes
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There are three key recommendations offered as 

a result of this evaluation, focussed specifically on 

upscaling, future programme development and 

future evaluation.

Upscaling

Findings indicate that upscaling this programme 

would be welcome across two main criteria:

• Duration: The findings suggest that there    

 is an appetite for the programme to run 

 over a longer period of time (beyond or    

 aside from the EBE route).

• Reach: There is a recognised benefit to

 offering the programme to more young

 people in more locations. Findings suggest   

 the programme has improved outcomes for

 young people who are seen as at risk  

 but this work also suggests Strive would 

 have traction with other young people 

 given the intended programme aims, 

 objectives and outcomes. As a youth-led   

 programme, Strive could also be targeted

 at ‘mainstream’ young people to address   

 individual challenges or objectives.

Future programme development

There are several recommendations for

programme development emerging from this 

evaluation.  These include:

• Potential accreditation: the potential for    

 Strive to be accredited was acknowledged   

 by some of the teachers in the evaluation.   

 For example, it was suggested this could 

  take a similar form to an OCN qualification.

• Programme manual/ logic model: further   

 programme development e.g. a manualised   

 implementation and logic model would help  

 secure further roll out with fidelity. 

• Youth worker training and capacity   

 building: much of the perceived strength of

 Strive is due to the Youth worker’s 

 commitment, expertise and relationships

 with the participating young people.  An

 future roll out or upscaling of Strive would      

               benefit from capturing and sharing the   

 learning and practice from the youth 

 workers involved.

• Consider the development of outcomes

               for secondary beneficiaries of Strive: that   

 is, over and above young people (primary

 beneficiaries) i.e. schools (youth 

 engagement in education etc.), staff (youth  

 workers in terms of capacity building and 

               sharing expertise between teams), 

 communities (as a result of programme   

 focus on community relations) to name a   

 few examples.  

Future evaluation

 Finally, there are also several recommendations 

for future evaluation work. This includes:

• Continued ongoing monitoring and 

 evaluation of the programme outcomes.

• An in-depth assessment of implementation  

 in order to evaluate how the programme

 is delivered and how this reflects the 

 intended delivery model (this would inform  

 the programme manual and logic model as   

 noted above).

  RECOMMENDATIONS12.0
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• Further and more rigorous evaluation   

               of impact and outcomes achieved, using 

 robust research design and methods, e.g.,            

 quasi-experimental or randomised 

 controlled trial designs (depending on the   

  stage of programme development).
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ABREVIATIONS used:

YW1: Youth worker focus group number 1

YW2: Youth worker focus group number 2

EBE1: EBE focus group

                                                        T1: Teacher focus group

CP1: Current participants focus group number 1

CP2: Current participants focus group number 2

PP1: Past participants focus group number 1

PP2: Past participants focus group number 2

PI1: Parent interview number 1

PI2: Parent interview number 2

                          APPENDIX 14.0
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